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SCHOOL CONTEXT 
 

 
 
 

STUDENTS 
 
 
 
 

Woodside High School is an average sized school with 1170 students on roll, with 1,200 planned places. There is a slight gender imbalance, with more 
boys (54%) than girls (46%). On indicators of deprivation, WHS is in the highest percentiles with FSM/PP at over double the national average at 50% and 
the school deprivation indicator at 0.58 is significantly above the national average of 0.2. In addition, there are higher than average numbers of SEND 
students and 38% of students require SEN support. 70% of students have a first language other than English. Students enter the school significantly 
below national averages and leave with outcomes at national average overall and above national average in the core subjects; English, Maths and 
Science.  
 
The local context provides significant challenge related to socio-economic deprivation; including overcrowded and temporary housing, high rates of child 
poverty, higher than average rates of unemployment, high youth crime rates, high rates of mental health diagnoses and reduced life expectancy. Despite 
these significant barriers, students make exceptional progress and our Progress 8 measure is consistently well above national average.  
 

STAFFING 

Gerry Robinson is the Head Teacher. There are two Deputy Head Teachers, a School Business Manager and three Assistant Head Teachers.  There are 
166 employees at WHS. There are 88 teachers who work at WHS, of which, 5 are NQTs and 8 are undertaking ITT. We are a Teach First partner and 
currently have 7 Teach First teachers. We are fully staffed in all departments and all subjects are taught by qualified specialist teachers. 
Our staffing includes a highly specialised inclusion team with a Speech and Language Therapist, Counsellor, Art Therapist, Child Protection Officer, 
Education Welfare Officer, mentoring and teaching assistant teams. We also staff an on-site alternative provision (The Laurel).  
 

ASSESSMENT, 
FEEDBACK AND 

TRACKING 

The school uses a flight path model to track and model student progress and sets high expectations. All students in Key Stage Three sit formal exams 
once a year and students in Key Stage Four sit formal exams three times a year.  At Key Stage Three, assessment is reported using "above/at/below" 
expectations and benchmarked against FFT Aspire data. At Key Stage Four, GCSE grades (1-9) are reported and predictions are made.   
 
The school’s Feedback Policy means that no ‘red pen marking’ is expected in student books. Feedback happens in the following ways: 

• In the lesson- constant questioning allows constant verbal feedback. Teachers/TAs stop, reframe and adapt lessons as they are teaching based 
on the live feedback that they are receiving. 

•  In-between lessons- after lessons, teachers/TAs reflect on inconsistencies, misconceptions and sticking points. They plan to cover these in the 
next lesson. Feedback between lessons should follow the 3 steps outlined on the next page. 

•  In-between the units of work- teachers/TAs reflect on the common weaknesses or knowledge gaps of the class. To ensure they are addressed, 
teachers/TAs plan time in the next unit to recap these areas (interleaving). 
 

When reviewing the curriculum- teachers/TAs look at achievement across topics, they know where the underachievement and overachievement areas 
are and they use this information to adapt schemes of learning. 



CURRICULUM 
AND 

TIMETABLE 

Woodside’s Curriculum Intent is: “to create a personalised curriculum that promotes a love of learning; provides breadth of knowledge and skills; that is 
enriching and supportive and seeks to bridge the cultural knowledge gap in order to provide a platform for our students to succeed in whatever they 
aspire to do.” 
 
In Year 7 and 8, students study a broad and balanced curriculum. In Year 9 students continue to study a broad and balanced curriculum and opt to study 
electives across three broad categories (including STEM and the Arts). Our students follow a 2 year KS4 programme to prepare them for their final GCSE 
exams in year 11. We have a broad curriculum offer at KS4, with an expectation that a majority of students study for the EBACC, although this is not 
directed. This is supplemented by a strong SMSC curriculum and a developing vocational offer.  
 
At Woodside we believe that the curriculum is not just enacted in the classroom and is a much broader experience; including trips, visits and extra-
curricular opportunities. We are very proud of ‘The Woodside Experience’ and the extensive range of opportunities provided for all students.  
Our Woodside Shared Values underpin all decisions when planning both the curriculum and timetable to ensure equality of education provision for all.  
 

OUTCOMES 

Our overall GCSE outcomes for 2018-19 demonstrated an improvement, particularly at grade 4+ in the majority of subjects.  
 

 2017-2018 2018-19 
Average Points Score on Entry 27.0 27.0 

Eng/Ma 5+ 35% 35% 
Eng/Ma 4+ 55%  67% 
EBACC 5+ 17% 15% 
EBACC 4+ 28% 25% 

Attainment 8 45.6 47 
Progress 8 +0.27 +0.31 (estimate) 

 
 
Overall our English/Maths grade 4+ headline measure improved significantly in 2018-19; with an increase of 12% from 2017-18. Our English/Maths 
grade 5+ remained stable at 35%.  
 
Following a dip in 2017-18, we are particularly pleased that the Attainment 8 score increased significantly ( by 1.4 to 47) and that the Progress 8 Score is 
expected to improve to +0.4 (well above national average). This is particularly pleasing given that our historic curriculum planning meant that there were 
a number of students in this year group who did not do a GCSE in ‘Bucket 2.’  
 
The slight dip in Ebacc figures is as expected also due to historic curriculum planning.  We are confident that the curriculum is now planned in way which 
provides significant depth and breadth. Our core subjects have made consistent improvement and the outcomes are above national average at grade 4+ 
and grade 5+. 
 
 
 



 
Subject Grade 4+ 

(%) 2017-18 
Grade 4+ (%) 

2018-19 
Grade 5+ 

(%) 2017-18 
Grade 5+ 

(%)2018-19 
Grade 7+ (%) 

2017-18 
Grade 7+ (%) 

2018-19 
English (best of) 73 86 54 57 15 16.5 

English Lang 67 74 45 50 6 10 
English Lit 68 75 46 49 14 10 

Maths 65 72 42 43 15 19 
Science 68 74 48 43 25 18 

  
 
SINCE THE LAST OFSTED INSPECTION, JANUARY 2014 
 

AREAS OF FOCUS SINCE THE 
LAST OFSTED INSPECTION IMPACT STATEMENT 

 Further developing both the 
whole-school teacher 
coaching programme and 
teachers’ personal 
development plans 
 
 
 
 

At Woodside, we do not carry out formal lesson observations or learning walks. We value our staff as trusted professionals who strive to 
improve their practice. In order to facilitate this process we run a whole-school incremental coaching programme. This includes both 
teaching staff and teaching assistants. Every member of staff in the school is coached on a fortnightly basis, by one of our 17 trained 
teacher and teaching assistant coaches. The programme is based on the concept of marginal gains. It provides space and time for 
professionals to reflect on their practice and set themselves small action steps for development. Lesson drop-ins are used as a tool to 
assess the effectiveness of these action steps in the classroom. 
 
In September 2018, 9 teacher coaches and 4 teaching assistant coaches were trained in incremental coaching. The programme has a flat 
structure which means that coaches are not just middle or senior leaders; in fact there is a broad range of coaches including lead 
practitioners and excellent classroom practitioners. Coaches are given a protected timetable allocation to coach which amounts to 2 
hours per week. 
 
Since September 2018, they have been meeting with their coachees in a two weekly cycle. Within that fortnight, a 10 minute lesson 
drop-in takes place to view developments, followed by a 20 minute coaching conversation. The coaching conversations are very much 
centred on action-based research which is driven by the coachee. Due to teaching and learning being separated from performance 
management, a high level of trust has been created which means that coachees are very open about their areas for development and 
needs. 
 
Confidentiality is key. Coaching logs are kept to document the progress being made with teaching and learning, however, these logs are 
only shared between the coach, coachee and the Deputy Head of teaching and learning. The Deputy Heads overview allows for CPD 
needs to be met as they arise. Also, coaches are not involved in the line management of the coachee. 
 
Coaches meet half-termly to share best practice and ideas about action steps. They hold each other to account for their coaching 
practice and discuss ways in which the programme can improve. Coaches have reported that being a coach has been excellent 
professional development for both their leadership skills and teaching practice. 

Reinforcing the 
improvements to teaching 
already secured and moving 
yet more teaching from 
consistently good to 
consistently outstanding. 



Teacher surveys and feedback have been incredibly positive about the programme and staff have unanimously said they wish it to 
continue. 
 
The impact of this programme has already been seen in the following ways: 

• Improvement in achievement and progress in the school’s GCSE results 
• Improvement in teaching and learning including greater consistency in practice and closing the gap in key areas of priority – as 

evidenced through coaching logs 
• Improved recruitment and retention as staff are seeing holding an incremental coaches post as a career development step 

More schools starting incremental coaching programmes as a result of our shared practice. This includes our coaches training new 
coaches in these schools. 

 
 
 
 

LEADERSHIP AND MANAGEMENT 
Summary:  
There is an explicit vision for Woodside High School underpinned by a strong set of shared values. Our ethos of equality for all is the foundation on which all of our 
leadership decisions are made.  There have been significant changes at both middle and senior leadership levels. Therefore, a significant emphasis has been placed on 
training and investing in leadership development.  
 

 

AREAS OF FOCUS EVIDENCE AND COMMENTARY 

Strengthen leadership at all 
levels and develop 
consistency 
 

A more rigorous and inclusive staff coaching and development programme has been introduced. There has been a smarter and more 
targeted investment in staff (both strategically and financially). A clearer and focused SDP has ensured that all levels of leadership within 
the school understand it, take ownership of it and are aware of how they can contribute. Both individuals and key groups have been 
invested in and developed as appropriate. There has been  significant planning and investment in NQT and ITT programmes, with a focus 
on reducing workload using a rigorous framework that underpins core expectations and structures support for early career teachers, for 
example; NQT/ITT conference. 
The whole school Performance Management system was overhauled to be replaced by the new Appraisal and Development system. This 
has changed the emphasis of appraisal from high stakes accountability to a more collaborative process driven by staff, focussing on 
career aspirations and development. 
*incremental coaching 
*middle leaders & senior leaders conference 
*opportunities for staff to lead – working parties 
 
The impact of our work on strengthening leadership and developing consistency has been seen in the following ways: 

• Improvement in achievement and progress in the school’s GCSE results 
• Increase in number of internal applications for leadership positions 
• Improved recruitment and retention at all levels 
• Staff leading significant areas of whole school change (e.g. curriculum change and incremental coaching) 

 



The Governing Body changed significantly in 2018-19, with a new Chair of Governors being elected and a change in membership. 
 

Shape Governance 
 

The formation of a new Governing Body means that new ways of working will be explored in 2019-20. 
 

Our SDP outlines the following priorities for this year to secure outstanding practice and outcomes: 
• Develop professional accountability 
• Develop and retain beginner teachers 
• Shape governance 

 
 

TEACHING AND LEARNING 
Summary: In response to our OFSTED report (2014) and Challenge Partners reviews (2015/2016/2017) a significant overhaul of teaching and learning across the school 
has taken place in order to ensure standards of teaching and learning are consistently high and that there is equality in provision, reducing in school variation. This has 
led to the introduction of initiatives such as our new feedback policy and incremental coaching.  
 

 

AREAS OF FOCUS EVIDENCE AND COMMENTARY 

Improve the quality of 
teaching and learning across 
the school 
 

Incremental coaching was introduced in September 2018- please see the commentary written above. 
 
In Summer 2018 the focus was on introducing the new Feedback Policy. Departments were given both departmental and twilight time to 
organise how this would look within their subject area; to identify any areas that required clarification in relation to the policy; and for 
middle leaders to form clear lines of accountability for its implementation. This was a trial period to gauge the effectiveness of the policy 
in providing feedback to students and to decide if this would continue in the next academic year.  At the end of the term, feedback from 
staff was overwhelming positive; therefore, a decision was made to continue with the policy.  
In Winter 2018 there were two focus areas;  
 
Firstly, Student feedback. A research project was implemented to collate and analyse feedback from students across the school.  This 
was carried out by PGCE and ITT students to provide an unbiased methodology for assessing the policies effectiveness. If the new 
feedback policy is being implemented effectively, then students should be receiving feedback (both verbal and written) as a regular part 
of their learning process, every lesson. Teachers should be using information collected from books to inform their practice and planning. 
Both of these areas are not necessarily signposted or visible to students as a separate entity within the lesson and therefore any 
feedback gained from students would need to be qualitative rather than quantitative. 
 
The key areas of strength identified were: 

• Students preferred the increase in live, instant feedback from their teachers which helped them to understand and immediately 
improve (rather than waiting for red pen feedback in books every two weeks). 

• Students felt that their targets for improvement were clearer as they could question them and that they were supported to be 
able to make those improvements (previously targets in books were written by they did not know how to action it) 



• Students felt that more time in lessons was spent being able to redraft and improve their work (previously targets were written 
but often time was not given to action them) 

• Students liked the visual praise that they received for excellent work. 
• Students felt that teachers were more supportive in helping the class improve with their work. 

 
The key areas for development identified were: 

• Greater consistency in some departments. Good practice examples were identified in English, Art, and MFL. 
• Some departments were providing fewer opportunities for extended writing and therefore have fewer opportunities to provide 

feedback on written work. 
 

Secondly, How to feedforward in lessons. A teacher survey showed that 63.3% of teachers felt that the amount of feedback given to 
students increased using the new policy; however, 22.4% felt that the amount stayed the same and 14.3% felt that it decreased. After 
asking middle leaders to unpick this within their departments and feedback, it became clear that there was a need to clarify what the 
feedback would look like in a lesson as often teachers felt that the reduction in feedback was due to: (A) Their uncertainty on how to 
effectively provide students with this information and (B) How to help them effectively engage with it.  
 
From this departmental teaching and learning CPD sessions were held to look at how to feedforward in lessons, best practice ideas were 
collected and guidance document was generated and distributed. 
 
In Summer 2019, Incremental coaching was used as a vehicle to enhance the consistency of practice. A whole-school CPD session was 
held for both teaching staff and TA’s to share the best practice that had been collated throughout the year and to address the areas for 
development that had been identified through the implementation of the policy. Feedback also became the focus area of incremental 
coaching sessions and drop-ins.  Consistency has improved (as evidenced through coaching logs) but this will continue to be a focus for 
next year. 
 
Impact of teaching and learning initiatives: 

• Improved GCSE outcomes (increase 4+ En/Ma by 12% in 2019) 
• Coaching log case studies demonstrating progress made in teaching 

 
Our SDP outlines the following priorities for this year to secure outstanding practice and outcomes: 

• Develop consistency of feedback 
• Successfully implement new KS3 curriculum 
• Improve literacy of key groups 

 

 

 



BEHAVIOUR FOR LEARNING, PERSONAL DEVELOPMENT AND WELFARE 
Summary:    
Students generally respond positively to the school’s high expectations of behaviour. There are clear and robust systems for minimising the impact of low level 
disruption on learning. Our behaviour policy is underpinned by our shared values which have a strong focus on celebrating diversity and respect for all. This has led to a 
significant reduction in bullying and incidents of prejudice and discrimination. School leaders are visible and engaged in managing student behaviour around the school 
and there is a high level of consistency amongst staff in ensuring good behaviour. There are high expectations of uniform, equipment and punctuality and students are 
clear of the consequences when these expectations are not met. Student attendance at WHS was not good enough previously, but improved significantly in 2018-19. 
Fixed Term Exclusions have reduced significantly in 2018-19 and effective alternatives to exclusion have been developed. 
 
The Woodside Shared Values are well embedded throughout the school and SMSC provision is exceptional. A strong and well-resourced Inclusion Department means 
that students are supported effectively, whatever their need and the school provides extensive support for students regarding their mental health and emotional 
wellbeing.  
 
Student Voice and Student Leadership are a strength of the school with a highly active School Council, Prefect Team and Peer Mentor group and Equality Group. 
Students have significant opportunity to develop leadership skills.  
The Woodside Experience ensures that all students access a range of trips and activities during their time at school, we are also proud to offer 70+ extra-curricular clubs 
every week.  
 

 

AREAS OF FOCUS EVIDENCE AND COMMENTARY 

Reduce Fixed Term 
Exclusions 
 

Reducing the number of Fixed Term Exclusions was a priority in 2018-19 as the rate of FTEs was above national average on 2017-18 and 
Black Caribbean were excluded more frequently than others. A focus at all levels on applying the school’s behaviour policy more 
consistently has led to a reduction in FTEs for all groups of students. The school has also developed further its own on-site alternative 
provision (The Laurel) which provides therapeutic behaviour support for students at risk of exclusion. In addition to this support the 
school invests heavily in mentoring provision and other intervention for students at risk of exclusion. The Inclusion Team meets on a 
weekly basis to discuss high priority students and this effective and frequent communication has helped to ensure that no student goes 
unnoticed.  
Woodside has worked hard to develop effective relationships with other local secondary schools. This means that respite placements 
can be used as an alternative to FTEs and managed moves can be an effective way of avoiding permanent exclusion.  
 
The impact of our work on reducing FTEs has been seen in the following ways in 2018/19: 

• The number of FTEs reduced by 63% overall  
• The number of Black Caribbean students receiving fixed term exclusions reduced by 84%. 
• The number of students achieving grade 4+ in English and Maths GCSE increased by 12% 
• The number of Black Caribbean students achieving grade 4+ in English and Maths GCSE increased by 21% 

 
In 2017-18 the attendance at Woodside had fallen to just below 93% after a three year downward trend. Persistent absenteeism was 
also above national average. The recruitment of an additional Attendance and Engagement Officer and the investment in an attendance 

Improve attendance & 
punctuality 
 
Develop the role of form 
tutors 
 



data tracking programme, allowed for a much more forensic analysis of attendance on a daily basis. The importance of good attendance 
became a whole school focus; with Heads of Year and form tutors taking more ownership of ensuring good attendance for their tutor 
group/year group.  
Key groups of students were prioritised; including Pupil Premium students and there was increased focus on engaging parents and 
carers, to ensure they understood the importance of good school attendance. 
 
The impact of our work on improving attendance has been seen in the following ways in 2018/19: 

• Attendance improved to 95.6% 
• Persistent absenteeism reduced by 35% 
• Attendance for PP students increased to 95.74%, compared to a national average of 92.2% 

 
In 2017-2018, tutor time was moved to the end of the school day replacing the previous system where students met with tutors twice a 
day. This has shifted mindsets about the importance of tutor time and has allowed tutors the opportunity to review each day’s 
behaviour with students and encourage a more reflective and restorative approach. All tutor groups continue to benefit from two tutors 
and there is a strong focus in tutor time on reinforcing and checking uniform and equipment expectations. The Renaissance reading 
programme and SMSC activities are delivered through tutor time. In year 11, tutor groups benefit from core subject specialists as tutors 
and there is a curriculum focus during tutor time. An additional tutor group was created in year 11 for PP students predicted to achieve 
negative P8 scores. These students had an extended school day to allow focus on core subjects and benefited from a range of other 
interventions and activities. We will continue with this model in 2019-20. 

 
 

Our SDP outlines the following priorities for this year to secure outstanding practice and outcomes: 
• Improve consistency of behaviour systems to ensure high expectations for all 
• Further develop whole school accountability for attendance and punctuality 
• Educate, encourage & support  students with safety in our community 

 
 

ENVIRONMENT AND RESOURCES 
Summary:  
As the school population continues to expand, we maintain a high standard of working environment for all stakeholders. Our buildings are in a good state of repair and 
we successfully secured funding for the installation of solar panels in 2018. We continue to trial school systems which allow us to meet the needs of the growing 
numbers within the constraints of our buildings. Several systems were trialled in 2018-2019 which have been evaluated and adapted for 2019-20. 
 
Astute financial planning and budget modelling has allowed us to reduce our budget deficit, despite the challenges of lagged funding, and to plan for a surplus in 2022. 
The school is fully staffed and all subjects are taught by specialist teachers. 
 
 

 



AREAS OF FOCUS EVIDENCE AND COMMENTARY 

Meet the challenges of a 
growing school 

The 8 form of entry plan continues to be implemented with 1170 students now on roll as we increase to capacity of 1200. Year 7, 8 9 and 
10 now have 8 forms of entry and Year 11 have 7 forms of entry. The school will be full by 2020.  
 
Comprehensive curriculum financial modelling took place to predict future staffing needs based on growing student numbers. Despite 
the challenges of lagged funding we have successfully over recruited with trainee teachers in core subject areas for 2019/20.  
 
The split lunch system was trialled in 2018, but following staff and student consultation, we returned to a single lunch break with timed 
sittings for year groups in 2019.  Similarly, a one-way system for movement around the building and lining up prior to entering the 
building, were trialled in 2018. Again, following staff and student consultation we have moved away from these systems and have placed 
an increased emphasis for students taking an increased responsibility for their own behaviour around the buildings. 

 


